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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %
1 1887 31.2 10.5 50 62.4 58.9
2 1317 29.4 10.6 50 58.8 41.1
3 2058 16.9 6.2 30 56.2 64.2
4 1143 17.6 6.2 30 58.6 35.7
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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Sticky Note

AO1Confident and engaged / AO2 perceptive appreciation of technique. AO3 perceptive / integrated comment.



Sticky Note

AO3 - confident connections



Sticky Note

AO5 - implicit ref to extract



Sticky Note

Analysis of technique. AO2



Sticky Note

Fully engaged / Sophisticated reading. AO1/AO2







Sticky Note

Develops analysis AO2



Sticky Note

Sophisticated address of implicit meaning AO2



Sticky Note

AO1 - flair







Sticky Note

Confident AO3



Sticky Note

AO5 - mature discussion







Sticky Note

AO5 / AO2 needs some clarification







Sticky Note

Mature discussion AO5



Sticky Note

The response begins strongly with a confident and accurate overview of the poem and a careful use of brief supporting quotation. The level of engagement and perceptiveness immediately suggests a learner with some flair. As the response proceeds, there is clear evidence of creative engagement in the ways Carew’s technique and intentions are fully recognised in the close association of weather and emotional frigidity on the lady’s part. The essay shows a perceptive appreciation of Carew’s clever presentation of a lover’s complaint in the disguise of a poem about the natural world. There is a good range of appropriate terminology; some sophisticated analysis and a strong sense of progression through the poem without slavish attention to every word and punctuation mark. There are examples of minor lapses in academic register and some places where analysis needs more support or development but these flaws are recognised in the marks which are just into Band 5 for both AOs.AO1: some emerging sophistication in a fully engaged, confident and thoughtful response. Band 5 (13 marks).AO2: perceptive and confident analysis of meaning with a sophisticated understanding of techniques. Band 5 (13 marks)26 Marks
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Sticky Note

General writing AO1/AO3



Sticky Note

AO5 - some use



Sticky Note

Some support AO2







Sticky Note

Possibly (?)



Sticky Note

Some use of views AO5



Sticky Note

Awkward / coherence (?) AO1



Sticky Note

Expression / AO1







Sticky Note

Commentary on meaning / awkward expression AO1 / AO2



Sticky Note

Broad but valid observations AO3 / AO2







Sticky Note

Better focus on text / some supported points emerge AO2



Sticky Note

The essay begins with very general points which show some attempt to engage with the text. Expression is awkward; there is a tendency to repeat material and critical/contextual references are broad and assertive. References to the text are also broad and descriptive with some breakdown of coherence in the middle part of the piece. The emphasis has been misplaced here as attempts to discuss context completely upstage textual analysis and creative engagement. However, as the essay proceeds, there are some further attempts to engage and to use some supporting quotation; some valid points about language and imagery emerge towards the very end of the response.AO1: attempts to engage and to structure the response Band 2 (4 marks)AO2:  some valid points emerge. Band 2 (4 marks)AO3:  importance of contexts is acknowledged. Band 2 (4 marks)AO5:  some use made of supporting extract. Band 2 (4 marks)16 marks
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A LEVEL 
 


MARKING GUIDELINES: Summer 2017 
 


ENGLISH LITERATURE 
 


COMPONENT 3: UNSEEN TEXTS 
 


 


Section A: Unseen Prose 
 


English Literature essays involve personal responses and arguments/discussions may be 
conducted in a wide variety of relevant and effective ways. Choices of material for discussion 
will vary from candidate to candidate and examiners must rely upon their professional 
judgement and subject expertise in deciding whether or not candidates’ choices and 
approaches are effective and valid when they fall outside the boundaries of the examples 
noted below. Examiners are reminded that it is crucially important to be alert to the 
unexpected or highly individual but nevertheless valid approach.  
 
In the rubric for this section, candidates are required to analyse the prose passages in depth. 
Cadidates are informed that they will need to take account of relevant contexts and other 
readings, even though this is not re-stated in each question. They must use the 
supporting extracts to enable them to do this but their responses might not be limited to 
these. We should expect to see reference to contextual materials but examiners must bear 
in mind that candidates should be writing a literary essay which is fully and relevantly 
supported by references to contexts. Context-led essays with scant attention to the texts will 
not be able to score highly because contextual references are useful here only insofar as 
they illuminate the critical reading and appreciation of texts. Similarly, the use of critical 
views will need to be fully integrated into the candidate’s discussion of the texts in light of the 
chosen task; displays of critical reading which are divorced from the texts and task cannot be 
rewarded highly. 
 
The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then indicate a numerical mark. 
 
 


Section A: Mark allocation 
 
 


AO1 AO2 AO3 AO5 


15 15 10 10 


 


 







 


© WJEC CBAC Ltd. 2 


Period 1880 – 1910 
 
Q1 Analyse the following passage from Oscar Wilde’s The Picture of Dorian Gray 


published in 1890. You must use the supporting extracts which follow the 
passage to help you consider contexts and different interpretations. 


AO1 Informed responses will demonstrate clear understanding of this extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
shown in the candidate’s grasp of the conventions of narrative fiction as well as the 
candidate’s grasp of ideas and attitudes arising in the passage. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an academic style and register. Credit will also 
be given for appropriate use of terminology. 
 
At the lower bands, responses will be mostly descriptive and narrative with 
understanding at a superficial level. Candidates will seek to engage with the narrative 
but comments might be general. There may be lapses in expression and a lack of 
organisation in the response. In Band 3, we should see increasing clarity as 
candidates write with more relevance, a stronger focus upon the details of the 
passage and an increasing understanding of the concepts of narrative fiction. There 
will be fewer lapses in expression and at the top bands candidates will write 
accurate, sustained and fully coherent responses with some increasing degrees of 
creativity shown in Band 5 which, examiners must note, will find expression in 
various, individual ways. 


AO2 Analyses of the ways meanings are shaped will be strengthened by economical and well-
selected quotation and close reference. We will reward candidates’ success in dealing 
with materials such as those below but these are only examples and other valid/ relevant 
materials could be used and deserve equal reward. 
 
In their responses to this question, candidates will gain credit for their ability to identify 
and analyse elements of the passage such as: 
 


• the presentation of multi-layered sensual experience in the introduction to set 
tone/atmosphere 


• observation of Lord Henry suggesting privilege, decadence and ease 
• use of repetition to establish sub-textual ideas (e.g. “honey-sweet” and “honey-


coloured”) suggests something corrupt, cloying and sickly as well as superficial 
attraction. 


•  the creation of a sense of luxury and the exotic/Persia and Japan 
• “painterly “ writing – everything seen through the lens of Art e.g. flowers are 


described in terms of decorative architecture (“black-crocketed spires”); roar of 
London as organ music 


• narrative perspective and the creation of suspense/curiosity in paragraph 3 
• creation of a patrician/arrogant/condescending tone/attitude in the words of Lord 


Harry which develop ideas introduced at the start of paragraph 2 
• characterisation of Basil as an intense aesthetic/possible vulnerable individual 
• use of aphorism/paradox/epigrams to denote attitude/outrageous comedy 
• emphasis upon extreme male beauty using classical references such as Adonis 


and Narcissus serve to create an erotic charge which is developed in a more 
general discussion of male beauty 


• satire upon the intellectual world and the church/use of hyperbole is both 
amusing and outrageous in line with Lord Henry’s character. 
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 Band 1 responses will probably offer basic, descriptive/narrative accounts of the extract 
with some feature-spotting. In Band 2 we might see descriptive approaches to some 
features but by Band 3 there should be some increasingly purposeful writing about the 
effects of language choices and the sequencing of the material. In Band 4 we should 
expect some confident, well-focused analysis of the language (e.g. “jade-faced”; “bees 
shouldering..”; “languidly” ) and the effect of this upon the reader’s impressions. In Band 
5 there will be some confident and increasingly sophisticated analysis, perhaps taking in 
many of the points above, and developing confidently an understanding and appreciation 
of the disturbing blend of luxury, uneasiness, outrage and distaste which Wilde achieves. 


AO3 In their approach to AO3, candidates must make use of the supporting extracts and may 
bring to bear upon their analyses other contextual knowledge and understanding which 
they have gained in the course of their study of the period. 
 
Some key contextual points which could be rewarded if used relevantly in response to 
this extract might be: 
 


• class structure and privilege  in late Victorian England 
• the Aesthetic Movement 
• the influence of foreign cultures 
• coded sexuality; laws and censorship 
• anti-clerical ideas. 


 
Those in the lower bands might write generally about contexts with inadequate linking to 
the passage. Writing might be descriptive and superficial and reductive with some 
misunderstanding. As we move into Band 3 there will be a better grasp of the connection 
between the text and relevant contexts and by Bands 4 and 5 there should be 
increasingly detailed and specific links with some exploration of ideas. In these higher 
bands, it is expected that consideration of context will be integrated into the literary 
analysis. In Band 5, we should expect to see subtle and illuminating connections 
between text and context. Work in these higher bands should be capable of moving 
beyond the given materials and referencing a range of relevant contexts, but examiners 
should note that subtlety and sophistication might also be seen in the ways some 
candidates make use of only what is given in the supporting extracts. 


AO5 Candidates must approach AO5 by making use of the supporting extracts to address 
alternative readings and, in addition,  they are free to make use of the knowledge and 
understanding they have gained in the course of teaching. 
 
As they consider the supporting extracts and other relevant alternative readings, 
candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings (including relevant theory- 
based approaches)  


• by engaging with critical material including specific references to and quotations 
from other readers. 


• a combination of both of the above. 
 
In Band 1 no alternative reading might be offered. Some might rely upon offering an 
alternative reading using phrases such as “This could mean ...or it might mean...” without 
making much progress in this respect. Others might offer alternative readings which are 
not supported by the text. By the top of Band 2 and into Band 3, candidates’ language 
and technique is likely to be more speculative with some support but lacking in telling 
detail. There should be confident writing in Band 4 with detailed and supported 
discussion of possible readings which, moving into Band 5, will become sophisticated 
and perceptive. 
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Period: 1918-1939 
 


Q1 Analyse the following passage from Virginia Woolf’s To The Lighthouse, 
published in 1927. You must use the supporting extracts which follow the 
passage to help you consider contexts and different interpretations. 


AO1 Informed responses will demonstrate clear understanding of this extract. We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
shown in the candidate’s grasp of the conventions of narrative fiction as well as the 
candidate’s grasp of ideas and attitudes arising in the passage. Accuracy and 
coherence will be seen in the way knowledge is used as well as in the candidate’s 
ability to organise material and choose an academic style and register. Credit will also 
be given for appropriate use of terminology. 
 
At the lower bands, responses will be mostly descriptive and narrative with 
understanding at a superficial level. Candidates will seek to engage with the narrative 
but comments might be general. There may be lapses in expression and a lack of 
organisation in the response. In Band 3, we should see increasing clarity as 
candidates write with more relevance, a stronger focus upon the details of the 
passage and an increasing understanding of the concepts of narrative fiction. There 
will be fewer lapses in expression and at the top bands candidates will write 
accurate, sustained and fully coherent responses with some increasing degrees of 
creativity shown in Band 5 which, examiners must note, will find expression in 
various, individual ways. 


AO2 Analyses of the ways meanings are shaped will be strengthened by economical and 
well-selected quotation and close reference. We will reward candidates’ success in 
dealing with materials such as those below but these are only examples and other 
valid/relevant materials could be used and deserve equal reward. 
 
In their responses to this question, candidates will gain credit for their ability to 
identify and analyse elements of the passage such as: 
 


• the use of dialogue 
• comic effects of hyperbole in creating tone/atmosphere 
• narrative technique (use of free indirect discourse and stream of 


consciousness) 
• the effect of introducing foreign terms (Boeuf en daube)  
• unconscious echoing of servant’s language in “done to a turn” 
• use of the children and their roles in structuring the extract 
• use of images of birds – significance of names 
• the ways moods are created in the extract – from cosy domesticity to mild 


irritation, to playful detachment to darker concerns 
• the ways Mrs Ramsay’s artistic/aesthetic temperament (and her vanity) is 


established and how the reader’s feelings for her are manipulated 
• the role of references to distant/exotic places (Mexico, Italy, India) in 


establishing Mrs Ramsay’s interests/position in society 
• the emphasis achieved by the repetition of “suffer” in the final paragraph. 
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 Band 1 responses will probably offer basic, descriptive/narrative accounts of the 
extract with some feature-spotting. In Band 2 we might see descriptive approaches to 
some features but by Band 3 there should be some increasingly purposeful writing 
about the effects of language choices and the sequencing of the material. In Band 4 
we should expect some confident, well-focused analysis of the language (e.g. 
“rummaged”; “seedy old gentleman..”; “diving through her own past”) and the effect of 
this upon the reader’s impressions. In Band 5 there will be some confident and 
increasingly sophisticated analysis, perhaps taking in many of the points above, and 
developing confidently ideas about the different sorts of tension which Woolf 
achieves. 


AO3 In their approach to AO3, candidates must make use of the supporting extracts and 
may bring to bear upon their analyses other contextual knowledge and understanding 
which they have gained in the course of their study of the period. 
 
Some key contextual points which could be rewarded if used relevantly in response 
to this extract might be: 
 


• the British class system 
• servants and employers 
• middle class family life/values 
• bohemian/intellectual life (the Bloomsbury Group) 
• the role and status of females 
• literary developments in fiction  (stream of consciousness).  


 
Those in the lower bands might write generally about contexts with inadequate linking 
to the passage. Writing might be descriptive and superficial and reductive with some 
misunderstanding. As we move into Band 3 there will be a better grasp of the 
connection between the text and relevant contexts and by Bands 4 and 5 there 
should be increasingly detailed and specific links with some exploration of ideas. In 
these higher bands, it is expected that consideration of context will be integrated into 
the literary analysis. In Band 5 we should expect to see subtle and illuminating 
connections between text and context. Work in these higher bands should be capable 
of moving beyond the given materials and referencing a range of relevant contexts, 
but examiners should note that subtlety and sophistication might also be seen in the 
ways some candidates make use of only what is given in the supporting extracts. 


AO5 Candidates must approach AO5 by making use of the supporting extracts to address 
alternative readings and, in addition, they are free to make use of the knowledge and 
understanding they have gained in the course of teaching. 
 
As they consider the supporting extracts and other relevant alternative readings, 
candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings (including relevant theory- 
based approaches)  


• by engaging with critical material including specific references to and 
quotations from other readers. 


• a combination of both of the above. 
 
In Band 1, no alternative reading might be offered. Some might rely upon offering an 
alternative reading using phrases such as “This could mean ...or it might mean...” 
without making much progress in this respect. Others might offer alternative readings 
which are not supported by the text. By the top of Band 2 and into Band 3, 
candidates’ language and technique is likely to be more speculative with some 
support but lacking in telling detail. There should be confident writing in Band 4 with 
detailed and supported discussion of possible readings which, moving into Band 5, 
will become sophisticated and perceptive. 
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COMPONENT 3 SECTION A ASSESSMENT GRID 
 


Band AO1 
Articulate informed, personal and creative responses to literary 


texts, using associated concepts and terminology, and coherent, 
accurate written expression 


 
15 marks 


AO2 
Analyse ways in which meanings are 


shaped in literary texts 
 
 


15 marks 


AO3 
Demonstrate the significance and 


influence of the contexts in which literary 
texts are written and received 


 
10 marks 


AO5 
Explore literary texts informed by 


different interpretations 
 
 


10 marks 
5 13-15 marks 


• sophisticated, creative and individual response to unseen text; 
ideas are thoughtful and response is fully engaged and relevant 


• confident, perceptive application of literary concepts and 
terminology 


• effectively organised; demonstrates flair; high levels of technical 
accuracy and adopts a clear academic style and register 


13-15 marks 
• perceptive, sophisticated analysis and 


evaluation of writer’s use of language and 
poetic techniques to create meaning 


• confident and apt textual support 
• confident discussion of implicit meaning 


9-10 marks 
• apt, discerning use of supporting extracts 
• perceptive, productive discussion of 


significance and influence of contexts 
• confident analysis of connections 


between unseen text and contexts 


9-10 marks 
• apt, discerning use of supporting 


extracts 
• mature and confident discussion 


of other relevant interpretations 
of unseen text 


• autonomous, independent reader 
4 10-12 marks 


• clearly informed, engaged and well-structured response to 
unseen text 


• sound and apt application of literary concepts and terminology 
• expression is accurate and clear; response is organised and 


shows some evidence of an academic style and register 


10-12 marks 
• sound, accurate analysis and evaluation of 


writer’s use of language and poetic 
techniques to create meaning 


• secure, apt textual support 
• sound, secure grasp of implicit meaning 


7-8 marks 
• sound, secure use of supporting extracts 
• sound, secure appreciation and 


understanding of significance and 
influence of contexts 


• sound, secure understanding of 
connections between unseen text and 
contexts 


7-8 marks 
• sound use of supporting extracts 
• makes clear and purposeful use 


of other relevant interpretations 
of unseen text 


3 7-9 marks 
• clearly engages with unseen text and response is mostly 


relevant 
• some sensible use of key concepts and generally accurate use 


and application of terminology 
• reasonably coherent response; generally clearly organised; 


expression generally accurate and clear, though there may be 
some lapses 


7-9 marks 
• purposeful, detailed and mostly relevant 


analysis of writer’s use of language and 
poetic techniques to create meaning 


• generally clear and accurate textual 
support 


• grasps some implicit meanings 


5-6 marks 
• clear use of supporting extracts 
• clear grasp of significance and influence 


of contexts 
• clear understanding of connections 


between unseen text and contexts 


5-6 marks 
• clear use of supporting extracts 
• makes clear and appropriate use 


of other relevant interpretations 
of unseen text 


2 4-6 marks 
• attempts to engage with unseen text and structure response, 


though may not always be relevant; response may be restricted 
to a literal reading 


• some, though may not always be relevant, use of concepts and 
terminology 


• expression may feature some inaccuracies 


4-6 marks 
• makes some valid points about writer’s 


use of language and poetic techniques to 
create meaning 


• supports points by reference to unseen 
text 


• shows some grasp of implicit meaning 


3-4 marks 
• some use made of supporting extracts, 


but not always appropriate 
• acknowledges the importance of contexts 
• makes some connections between 


unseen text and contexts 


3-4 marks 
• some use made of supporting 


extracts, but not always 
appropriate 


• acknowledges that unseen text 
can be interpreted in more than 
one way 


1 1-3 marks 
• superficial approach to unseen text that may show only 


partial/simple understanding 
• shows some grasp of basic terminology, though this may be 


uneven 
• errors in expression and lapses in clarity 


1-3 marks 
• identifies basic language and stylistic 


features 
• discussion tends to be 


narrative/descriptive in nature 
• offers some support in the form of 


quotations or references which may not 
always be relevant 


1-2 marks 
• little or no meaningful use of supporting 


extracts 
• describes wider contexts in which texts 


are written and received 
• attempts to make superficial connections 


between unseen text and contexts. 


1-2 marks 
• little or no meaningful use of 


supporting extracts 
• attempts to present a view of 


unseen text with partial 
understanding 


0  0 marks: Response not worthy of marks or not attempted  
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Section B: Unseen Poetry 
 


In the rubric for this section, candidates are required to analyse the poem in depth. The 
following guidelines indicate where and how rewards can be earned and offer suggestions 
about the approaches candidates might take. When judging how much reward a candidate 
has earned under the different assessment objectives, examiners must consult the 
relevant assessment grid and look for a best fit which will then indicate a numerical mark.  
 
 


Section B: Mark allocation 
 


AO1 AO2 


15 15 
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'The Spring' 
 
Q3 Analyse the following poem. Your response must include detailed 


discussion of how meanings are shaped in the poem. 
AO1 Informed responses will demonstrate clear understanding of this poem. We will 


reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
shown in the candidate’s grasp of the conventions of poetry as well as the ideas and 
attitudes arising in the poem. Accuracy and coherence will be seen in the way 
knowledge is used as well as in the candidate’s ability to organise material and 
choose an appropriate academic style and register. Credit will also be given for 
appropriate use of terminology. 
 
At lower bands, responses will be mostly descriptive and narrative with 
understanding at a superficial level. Comments are likely to be general and 
unfocused, often revealing a misreading or misunderstanding of the details of the 
poem. There will most likely be lapses in expression and problems with organisation 
in the response. In Band 3 we should see a stronger focus on the poem and an 
increasing understanding and appreciation of poetic conventions and concepts in a 
response that is mostly accurate and coherent. At the top bands, candidates will write 
consistently accurate, sustained and coherent responses with clear evidence of 
sophistication and perceptive reading in Band 5. Examiners must be aware that 
candidates, particularly those in the higher bands, will find a variety of ways into the 
text as they produce individual responses. 


AO2 Analyses of the ways meanings are shaped will be strengthened by economical and 
well-selected quotation and close reference. We will reward candidates’ success in 
dealing with materials such as those below, but these are examples only and other 
valid/relevant materials could be drawn upon and will earn equal reward. In their 
responses to this poem candidates will be rewarded for their ability to identify and 
analyse: 
 


• language choices which reveal the state of mind expressed by the poem’s 
voice 


• the ways devices such as alliteration, personification and chiasmus 
shape/enhance meaning 


• how attitudes to nature/change/the theme of disappointment/unrequited love 
are expressed 


• rhyme and metre 
• the effect of different images upon the reader’s senses 
• how the contrasting moods of celebration and disappointment are 


established/developed 
• the effect of the structure (two 12 line sections) 
• how, throughout the poem, subtle differences in tone are achieved. 


 
Band 1 responses will probably offer basic, descriptive/narrative accounts of the 
poem with some feature-spotting. In Band 2 we might see descriptive approaches to 
some features but by Band 3 there should be some increasingly purposeful writing 
about the effects of language choices, structure, imagery and the sequencing of the 
material. In Band 4 we should expect some confident, well-focused analysis of the 
language. In Band 5 there will be some confident and increasingly sophisticated 
analysis, perhaps taking in many of the points above, and developing confidently an 
understanding and appreciation of Carew’s rich and poignant blend of admiration, 
celebration, wistfulness, disappointment and painful uncertainty which characterise 
the poem.  
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COMPONENT 3 SECTION B ASSESSMENT GRID 
 


 
 
 


Band 


AO1 
Articulate informed, personal and creative 


responses to literary texts, using associated 
concepts and terminology, and coherent, 


accurate written expression 


AO2 
Analyse ways in which meanings are 


shaped in literary texts 


 15 marks 15 marks 


 
 
 
 


5 


13-15 marks 
• sophisticated and individual response to 


unseen text; ideas are thoughtful and 
response is fully engaged and relevant 


• confident,  perceptive  application  of  literary 
concepts and terminology 


• effectively organised; demonstrates flair; 
high levels of technical accuracy and adopts 
a clear academic style and register 


13-15 marks 
• perceptive, sophisticated analysis 


and evaluation of writer’s use of 
language and poetic techniques to 
create meaning 


• confident and apt textual support 
• confident discussion of implicit 


meaning 


 
 
 
 


4 


10-12 marks 
• clearly informed, engaged and well-structured 


response with clear understanding of the 
unseen text 


• sound and apt application of literary 
terminology and concepts 


• expression is accurate and clear; response is 
organised and shows some evidence of an 
academic style and register 


10-12 marks 
• sound, secure analysis and 


evaluation of writer’s use of language 
and poetic techniques to create 
meaning 


• secure, apt textual support 
• sound, secure grasp of implicit 


meanings 


 
 
 
 
 


3 


7-9 marks 
• clearly engages with unseen text and 


response is mostly relevant 
• some sensible use of key concepts and 


generally accurate use and application of 
terminology 


• reasonably coherent response; generally 
clearly organised; expression generally 
accurate and clear, though there may be 
some lapses. 


7-9 marks 
• purposeful, detailed and mostly 


relevant analysis of writer’s use of 
language and poetic techniques to 
create meaning 


• generally clear and accurate textual 
support 


• grasps some implicit meanings 


 
 
 
 


2 


4-6 marks 
• attempts to engage with unseen text and 


structure response, though may not always 
be relevant to the question; response may be 
restricted to a literal reading 


• some, though may not always be relevant, 
use of terminology 


• expression may feature some inaccuracies 


4-6 marks 
• makes some valid points about 


writer’s use of language and poetic 
techniques to create meaning 


• supports points by some appropriate 
reference to unseen text 


• shows some grasp of implicit 
meaning 


 
 
 
 


1 


1-3 marks 
• superficial approach to unseen text that may 


show partial/simple understanding 
• some grasp of basic terminology, though this 


may be uneven 
• errors in expression and lapses in clarity 


1-3 marks 
• identifies basic language and stylistic 


features 
• discussion tends to be 


narrative/descriptive in nature 
• offers some support in the form of 


quotations from or references to 
unseen text which may not always be 
relevant 


0 0 marks: 
Response not credit worthy or not attempted. 
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		 sophisticated and individual response to unseen text; ideas are thoughtful and response is fully engaged and relevant
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Sticky Note

AO1 Confident / engaged overview



Sticky Note

AO2 Apt support /confident discussion of implicit meaning



Sticky Note

confident application of concepts / creative response AO1



Sticky Note

Sound comments on form AO2







Sticky Note

Implicit meaning - confident discussion / AO2



Sticky Note

Apt support AO2



Sticky Note

academic register lapses







Sticky Note

AO2 - confident



Sticky Note

Explores imagery - perceptive AO2







Sticky Note

Fully engaged discussion



Sticky Note

Tone? lapse in expression / over-asertive







Sticky Note

Despite some lapses in expression and some short passages of description, this is a convincing Band 5 response.



Sticky Note

The response begins with a confident and closely engaged analysis of technique which sets-up a relevant discussion of context. Ideas of normality and depth of character are quickly introduced and anticipate later discussion of the contextual and critical extracts. The same applies in paragraph 3 with a confidently supported glance at ideas expressed in the TLS review. Throughout the essay there is an attention to detail and a sensitivity to the implications of language (e.g. “vice”; “consent” “masterpiece”) which suggest Band 5 for AOs 1 and 2. Were it not for some over-writing and superfluous explanation here and there (which have some impact on structure and style) the marks for these AOs could have been right at the top of Band 5. Although AO3 work is strong, there is a slight detachment or forced quality here and there which keeps the mark at the low end of Band 5. What there is of AO5 demonstrates confidence and mature discussion which is worthy of Band 5 – perhaps a little more clarity in places would have allowed the examiner to go to the top of the Band..AO1: confident, fully engaged writing with some evidence of flair. Band 5 (14 marks)AO2: confident and perceptive analysis of language and techniques. Band 5 (14 marks)AO3: discerning use of extracts and some confident analysis of connections between text and contexts. Band 5 (9 marks)AO5: a mature discussion indicating an autonomous reader Band 5 (9 marks)46 Marks
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Section A: Unseen Prose


Answer one question in this section.


Each question consists of an unseen prose passage and supporting extracts. You must use the 
supporting extracts to answer the question.


In your response, you are required to:


  • analyse how meanings are shaped
  • demonstrate understanding of the significance and influence of the contexts in which literary 


texts are written and received
  • show how different interpretations have informed your reading of the unseen passage.


Either,


Period 1880-1910


1. Analyse the following passage from Oscar Wilde’s The Picture of Dorian Gray published in 
1890. You must use the supporting extracts which follow the passage to help you consider 
contexts and different interpretations. [50]


Basil Hallward is in his studio finishing his portrait of the young Dorian Gray, during a visit 
from Basil’s friend, Lord Henry Wotton.


The studio was filled with the rich odour of roses, and when the light summer wind stirred 
amidst the trees of the garden there came through the open door the heavy scent of the lilac, 
or the more delicate perfume of the pink-flowering thorn.


From the corner of the divan of Persian saddle-bags on which he was lying, smoking, as usual, 
innumerable cigarettes, Lord Henry Wotton could just catch the gleam of the honey-sweet 
and honey-coloured blossoms of the laburnum, whose tremulous branches seemed hardly 
able to bear the burden of a beauty so flame-like as theirs; and now and then the fantastic 
shadows of birds in flight flitted across the long tussore-silk curtains that were stretched in 
front of the huge window, producing a kind of momentary Japanese effect, and making him 
think of those pallid jade-faced painters who, in an art that is necessarily immobile, seek to 
convey the sense of swiftness and motion. The sullen murmur of the bees shouldering their 
way through the long unmown grass, or circling with monotonous insistence round the black-
crocketed spires of the early June hollyhocks, seemed to make the stillness more oppressive, 
and the dim roar of London was like the bourdon note of a distant organ.


In the centre of the room, clamped to an upright easel, stood the full-length portrait of a young 
man of extraordinary personal beauty, and in front of it, some little distance away, was sitting 
the artist himself, Basil Hallward, whose sudden disappearance some years ago caused, at 
the time, such public excitement, and gave rise to so many strange conjectures.


As he looked at the gracious and comely form he had so skillfully mirrored in his art, a smile 
of pleasure passed across his face, and seemed about to linger there. But he suddenly 
started up, and, closing his eyes, placed his fingers upon the lids, as though he sought to 
imprison within his brain some curious dream from which he feared he might awake.


“It is your best work, Basil, the best thing you have ever done,” said Lord Henry, languidly. 
“You must certainly send it next year to the Grosvenor. The Academy is too large and too 
vulgar. The Grosvenor is the only place.”


“I don’t think I will send it anywhere,” he answered, tossing his head back in that odd way that 
used to make his friends laugh at him at Oxford. “No: I won’t send it anywhere.”


© WJEC CBAC Ltd.
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Lord Henry elevated his eyebrows, and looked at him in amazement through the thin blue 
wreaths of smoke that curled up in such fanciful whorls from his heavy opium-tainted cigarette. 
“Not send it anywhere? My dear fellow, why? Have you any reason? What odd chaps you 
painters are! You do anything in the world to gain a reputation. As soon as you have one, you 
seem to want to throw it away. It is silly of you, for there is only one thing in the world worse 
than being talked about, and that is not being talked about. A portrait like this would set you 
far above all the young men in England, and make the old men quite jealous, if old men are 
ever capable of any emotion.”


“I know you will laugh at me,” he replied, “but I really can’t exhibit it. I have put too much of 
myself into it.”


Lord Henry stretched his long legs out on the divan and shook with laughter.


“Yes, I knew you would laugh; but it is quite true, all the same.”


“Too much of yourself in it! Upon my word, Basil, I didn’t know you were so vain; and I really 
can’t see any resemblance between you, with your rugged strong face and your coal-black 
hair, and this young Adonis, who looks as if he was made of ivory and rose-leaves. Why, my 
dear Basil, he is a Narcissus, and you–well, of course you have an intellectual expression, 
and all that. But beauty, real beauty, ends where an intellectual expression begins. Intellect is 
in itself an exaggeration, and destroys the harmony of any face. The moment one sits down 
to think, one becomes all nose, or all forehead, or something horrid. Look at the successful 
men in any of the learned professions. How perfectly hideous they are! Except, of course, in 
the Church. But then in the Church they don’t think. A bishop keeps on saying at the age of 
eighty what he was told to say when he was a boy of eighteen, and consequently he always 
looks absolutely delightful. 


Supporting Extracts:


“While much of ‘The Picture of Dorian Gray’ delights in the beautiful and the intoxicating 
indulgence of the senses….it can be argued that Wilde intended his book neither as a 
celebration of decadence nor as a fable about the perils of its excesses. As Wilde states in 
the preface to the novel, ‘There is no such thing as a moral or an immoral book. Books are 
well written or badly written. That is all.’ ”


Article by Greg Buzwell on The Picture of Dorian Gray British Library Website


“Flying in the face of Victorian notions of both objective reality and eternal truths, Pater 
described a world of fleeting impressions. All the individual has is the subjective experience 
provided by intense sensory engagement with lovely things. Pater advises that the wisest 
people will seek to concentrate all their energies and efforts on the pleasure of these 
moments. For some, this seemed a recipe for self-indulgence through the hedonistic pursuit 
of pleasure. For others, though, it was a breathtakingly radical call to cast off the heavy 
weight of Victorian moralism and Christian doctrine in the name of art.”


Article on Oscar Wilde and Decadence by Carolyn Burdett, British Library website


© WJEC CBAC Ltd.
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Period 1918-1939
Or,


2. Analyse the following passage from Virginia Woolf’s To The Lighthouse, published in 1927. You 
must use the supporting extracts which follow the passage to help you consider contexts and 
different interpretations. [50]


Mrs Ramsay is a woman of fifty from an artistic and cultured background. She is holidaying 
on the Isle of Skye with her husband, eight children, servants and guests.


Jasper and Rose said that Mildred wanted to know whether she should wait dinner.


‘Not for the Queen of England,’ said Mrs Ramsay emphatically.


‘Not for the Empress of Mexico,’ she added, laughing at Jasper; for he shared his mother’s 
vice: he, too, exaggerated.


And if Rose liked, she said, while Jasper took the message, she might choose which jewels 
she was to wear. When there are fifteen people sitting down to dinner, one cannot keep things 
waiting forever. She was now beginning to feel annoyed with them for being so late; it was 
inconsiderate of them, and it annoyed her on top of her anxiety about them, that they should 
choose this very night to be out late when, in fact, she wished the dinner to be particularly 
nice, since William Bankes had at last consented to dine with them; and they were having 
Mildred’s masterpiece – Boeuf en Daube. Everything depended upon things being served up 
the precise moment they were ready. The beef, the bayleaf, and the wine – all must be done 
to a turn. To keep it waiting was out of the question. Yet of course tonight, of all nights, out 
they went, and they came in late, and things had to be sent out, things had to be kept hot; the 
Boeuf en Daube would be entirely spoilt.


Jasper offered her an opal necklace; Rose a gold necklace. Which looked best against her 
black dress? Which did indeed, said Mrs Ramsay absent-mindedly, looking at her neck and 
shoulders (but avoiding her face) in the glass. And then, while the children rummaged among 
her other things, she looked out of the window at a sight which always amused her – the rooks 
trying to decide which tree to settle on. Every time, they seemed to change their minds and 
rose up into the air again, because, she thought, the old rook, the father rook, old Joseph was 
her name for him, was a bird of a very trying and difficult disposition. He was a disreputable 
old bird, with half his wing feathers missing. He was like some seedy old gentleman in a top 
hat she had seen playing the horn in front of a public house.


‘Look!’ she said, laughing. They were actually fighting. Joseph and Mary were fighting. 
Anyhow they all went up again, and the air was shoved aside by their black wings and cut 
into exquisite scimitar shapes. The movement of the wings beating out, out, out – she could 
never describe it accurately enough to please herself – was one of the loveliest of all to her. 
Look at that she said to Rose, hoping that Rose would see it more clearly than she could. For 
one’s children so often gave one’s own perceptions a little thrust forwards.


But which was it to be? They had all the trays of her jewel-case open. The gold necklace, 
which was Italian, or the opal necklace which Uncle James had brought from India; or should 
she wear her amethysts?


‘Choose, dearests, choose,’ she said, hoping that they would make haste.


© WJEC CBAC Ltd.
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But she let them take their time to choose: she let Rose particularly, take up this and then 
that, and hold her jewels against the black dress, for this little ceremony of choosing jewels, 
which was gone through every night, was what Rose liked best, she knew. She had some 
hidden reason of her own for attaching great importance to this choosing what her mother 
was to wear. What was the reason, Mrs Ramsay wondered, standing still to let her clasp the 
necklace she had chosen, divining through her own past, some deep, some buried, some 
quite speechless feeling that one has for one’s mother at Rose’s age. Like all feelings felt for 
oneself, Mrs Ramsay thought, it made one sad. It was so inadequate, what one could give in 
return; and what Rose felt was quite out of proportion to anything she actually was. And Rose 
would grow up; and Rose would suffer, she supposed with these deep feelings, and she said 
she was ready now, and they would go down, and Jasper, because he was the gentleman, 
should give her his arm, and Rose, as she was the lady, should carry her handkerchief (she 
gave her the handkerchief) and what else? Oh, yes, it might be cold: a shawl. Choose me a 
shawl, she said, for that would please Rose, who was bound to suffer so.


Supporting Extracts:


“The people in Mrs Woolf’s book seem to be looking through each other at some farther 
question; and, although they interact vividly, they are not completely real. To know people in 
outline is one way of knowing them....but the result is that while you know quite well the kind 
of people represented in the story, they lack something as individuals.”


Anonymous reviewer, The Times Literary Supplement, May 1927


“In an era when technologies of perception, from the motion picture camera to the X-ray 
machine proliferated, Woolf and Fry became interested in the ability of the artist to provide 
other kinds of insight into how the mind receives and records sense data. It is the task of the 
modern writer, Woolf asserted, to record these impressions, to give the reader nothing more 
or less than a portrait of ‘an ordinary mind on an ordinary day’.”


Victoria Posner, The Cambridge Companion to the Bloomsbury Group, published 2014
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Section B: Unseen Poetry


Answer one question in this section.


In your response you are required to analyse how meanings are shaped.


Either,


3. Analyse in detail the following poem.  [30]


The Spring 


Now that the winter’s gone, the earth hath lost
Her snow-white robes, and now no more the frost 
Candies the grass, or casts an icy cream 
Upon the silver lake or crystal stream; 
But the warm sun thaws the benumbed earth,
And makes it tender; gives a sacred birth 
To the dead swallow; wakes in hollow tree 
The drowsy cuckoo, and the humble-bee. 
Now do a choir of chirping minstrels bring 
In triumph to the world the youthful Spring.
The valleys, hills, and woods in rich array 
Welcome the coming of the long’d-for May. 
Now all things smile, only my love doth lour; 
Nor hath the scalding noonday sun the power 
To melt that marble ice, which still doth hold
Her heart congeal’d, and makes her pity cold. 
The ox, which lately did for shelter fly 
Into the stall, doth now securely lie 
In open fields; and love no more is made 
By the fireside, but in the cooler shade 
Amyntas now doth with his Chloris* sleep 
Under a sycamore, and all things keep 
Time with the season; only she doth carry 
June in her eyes, in her heart January. 


 Thomas Carew


*Amyntas and Chloris – a mythical shepherd and his lover


© WJEC CBAC Ltd.
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